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Message from
the Director
Two years ago, the
Adult Education Office
of the California
Department of Education

(CDE) launched the
California Researchto-Practice initiative.
This initiative has
flourished, drawing in local agencies
and increasing numbers of adult
educators, and distinguishing California
adult education as a leader in the nation
in terms of encouraging research-based
practices. CALPRO has contributed to
this initiative through its numerous
professional development activities.
CALPRO co-sponsored, along with
CDE, NCSALL, OTAN, and CASAS, the
Meeting of the Minds Symposium held
in 2004. This year, CALPRO again
takes the lead in coordinating Meeting
of the Minds II to be held in Sacramento
on November 30-December 2. Sessions
in this year's symposium include,
among others, research on learner
persistence, technology, ESL and
learning disabilities, health literacy,
practitioner inquiry, ESL pair work, adult
reading instruction, authentic materials,
explicit literacy instruction in ESL, and
family literacy. An administrators’
strand will address characteristics
of quality programs, professional
learning communities, how teachers
change, and evidence-based practice.
For details and to register, visit
www.researchtopractice.org. We hope
to see you at this year's Symposium.
Other ways that CALPRO contributes to
the research-to-practice initiative is to
ensure that each of its professional
development modules is based on
current research in education and,
where available, in adult and literacy
education. As a result, every CALPRO
workshop offered at its ten Professional
Development Centers (PDCs) across
the state promotes evidence-based
practices.
Continued on page 2...

HIGHLIGHTS OF CALPRO ACTIVITIES FOR FALL 2006
This column lists the many and varied activities that CALPRO has recently
accomplished as well as those that are in progress.

Professional Development Center (PDC) Priority Workshops
Each year, CALPRO and the Adult Education Office of the California
Department of Education (CDE) designate specific workshop titles as priority
offerings, which means that each PDC must offer these workshops during the
current school year. Priorities are determined by three sources: (1) results of
the professional development needs survey posted to the CALPRO Web site
each year from January to mid-March; (2) feedback from PDC managers
concerning the greatest professional development needs in their regions; and
(3) feedback from CDE consultants and members of the Field Partnership
team. For 2006-2007, priority workshops that each PDC will offer:
• Enhancing Learner Persistence,
• Learner Goal Setting in Adult Education Programs,
• Effective Lesson Planning, and
• Organizing and Monitoring Instruction to Improve Learning Gains.
In addition, PDCs will collaborate with one another to offer the following at least
once in the northern and once in the southern regions of the state:
• Teaching Critical Thinking,
• Using Questioning Strategies to Improve Instruction,
• Differentiating Instruction,
• Designing Programs for Adults with Learning Disabilities,
• Research-based Adult Reading Instruction,
• Just-in-Time Leadership: Guide to Smart Fiscal Management,
• Just-in-Time Leadership: Key to Personnel and Legal Issues
in Adult Education, and
• Becoming a Program of Excellence.
The following are workshop titles that are of high interest and that PDCs are
encouraged to offer:
• Advising the Adult Learner: The Teacher's Role,
• Managing the ESL Multi-level Class,
• Algebra Instructional Strategies for Adult Education Teachers,
• Understanding the Adult Learner,
• Creating an Agency Professional Development Plan, and
• Managed Enrollment.
For information about schedules and locations for the above workshops, visit
the calendar on the CALPRO Web site at www.calpro-online.org.
Online Courses
CALPRO has three online courses scheduled for the fall of 2006. These are
Managing the ESL Multi-Level Class; Designing Programs for Adults with
Learning Disabilities: Understanding Learning Disabilities, Awareness for Adult
Continued on page 2...
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Through its ongoing efforts to host
Study Circle Facilitator Training on
Learner Persistence as well as
on Research-based Adult Reading
Instruction, CALPRO encourages local
agencies to use research findings to
examine and refine their delivery of
services to adult learners. CALPRO
also develops and publishes research
digests, summaries, and bibliographies
on various topics of interest, and it has
developed guidelines for using the
research digests and summaries to
conduct discussion groups with staff
members.
In addition, during 2005-2006, CALPRO
piloted the Field-based Research
Initiative in which participating teachers
learned to conduct classroom-based
research on interventions to increase
learner persistence. CALPRO will
publish results of these studies by the
end of 2006. Also during 2006-2007,
CALPRO plans once again to offer
stipends to local agencies participating
in the Learning Community for
Site-based Professional Development.
CALPRO currently is accepting
applications from agencies interested in
participating. For more information, visit
the News and Events section at
www.calpro-online.org.
In closing, I want to introduce you to
new additions to CALPRO staff. Ellen
Oka, who has been CALPRO Executive
Assistant for the past three years, joins
me in welcoming Amy Park, Catherine
Green, Sally Ianiro, and Albena
Alekova. Each of these new staff
members is highly qualified, both in
terms of education and experience (See
photo and descriptions on page 6).
CALPRO staff will be at the ACSA
Conference as well as other
professional development activities in
the coming year. We look forward to
working with you, and we wish you a
rewarding and successful
new school year.

Visit the CALPRO Web site
www.calpro-online.org
for professional development
materials that link research to
practice, including publications,
information about CALPRO
moderated discussion lists, and
links to other online resources.

Educators; and Effective Lesson Planning. Enrollment is limited to 15 persons
per course. For more information, go to www.calpro-online.org and click on
Resources and the Online Learning tab.
Study Circles
Study Circles offer participants a chance to read research articles on a specific
topic, meet to discuss the implications of the research, and then generate ideas
for applying the findings in their own practice. CALPRO has been offering
training for facilitators of study circles since June 2004. To date, more than 40
agencies have held study circles on learner persistence. A summary of
suggested strategies for improving learner persistence is available on the
CALPRO Web site at www.calpro-online.org/announce/LPcircles.asp. CALPRO
has additional trainings for study circle facilitators scheduled for this fall.
Facilitator training on the topic of research-based adult reading instruction
is scheduled for October 13 and on the topic of learner persistence
for November 2. For more information, visit www.calpro-online.org and click
on News and Events.
CALPRO’s Adult Education Leadership Institute
Twenty-two educators graduated from the Adult Education Leadership Institute
on July 19, 2006 in Sacramento. Wendi Maxwell, CDE Consultant and CALPRO
Project Monitor, presented the certificates on behalf of the CDE, and Jean Scott
and Mary Ann Corley recognized them at the awards luncheon at the Association
of California School Administrators (ACSA) Adult Education Workshop on
September 28. The Leadership Institute offers a two-year program to practicing
adult education administrators who want to enhance their capacity to operate an
adult education program.

The 2006 graduates are:
Tony Alfaro
Benjamin Avila
Daniel Parker Aylworth
Roger Brossmer
Wanda Chang
Nancy Compton
Bill Dendle
Virginia FairAmitani
Judy Gestring
Bernadine Gonzalez
Dale Hamad
Karen Heintschel
Sally Ianiro
Daniel Kreuzer
Mary Luebben
Janet MacLeod
Cherise Moore
Susan Passeggi
Rachael Peterson-Bernstein
Betty Sarell
Stacy Sewell
Linda Trame

Chula Vista Adult School
Belmont Community Adult School
California Institution for Men
Downey Adult School
Garfield Community Adult School
Charles A. Jones Skills & Business Education Center
Manteca Adult School
Mule Creek State Prison
Castro Valley Adult School
Abram Friedman Occupational Center
California State Prison-Sacramento
California State Prison-Solano
Formerly of Oakland Adult Education
Milpitas Adult School
Anaheim Adult Education
Evans Community Adult School
Burbank Adult School
Mt. Diablo Adult Education
Santa Clara Adult Education
Sycamore Adult Education
Santa Clara Adult Education
Hayward Adult School

For more information or to download the 2007-2008 Leadership Institute application,
visit the CALPRO Web site at www.calpro-online.org. Completed applications are due
in the CALPRO office on or before January 12, 2007.
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SPOTLIGHT ON CALPRO PROFESSIONAL DEVELOPMENT CENTERS
South Coast PDC

Central Valley PDC

The South Coast Professional Development Center (PDC)
is operated by Baldwin Park Adult and Community
Education, recipient of four Programs of Excellence
Awards. The PDC has been in operation since July 2001
and serves Los Angeles (except LA Unified School
District), Santa Barbara, Ventura, and San Luis Obispo
counties.
In addition to organizing a variety of professional
development opportunities and resources, our PDC
collaborates with other state leadership projects, including
OTAN and California Distance Learning Project, to offer
Blackboard training, the Future of Distance Learning, and
to investigate alterative delivery systems.

South Coast PDC Advisory Board
For 2006-2007, we have established two satellite locations
in Santa Barbara and San Luis Obispo to better meet the
needs of adult educators in those areas. We are pleased
that Jack Bailey and Mathew Green have joined our team.
Together we have planned several activities in our region.
Members of our advisory committee met during the
summer to review needs assessment results and plan a
calendar of events for 2006-2007 school year.
The staff is comprised of Lance Quintana, PDC Manager;
Rafael Quinones, Library Technician; and Sylvia Terrazas,
PDC Clerk. We plan to offer more than 75 workshops and
network meetings this year. Please visit our online calendar
for up-to-date schedule of events at www.calpro-online.org.

The Central Valley Professional Development Center
(PDC) coordinates workshops and network meetings to
help teachers and administrators hone their skills,
recharge their batteries, and learn about the latest
research-based strategies for supporting student
success in the classroom. The Central Valley PDC
service area covers Fresno, Inyo, Kern, Kings, Madera,
Mariposa, Merced, Mono, and Tulare counties.
Central Valley PDC hosts network meetings on a regular
basis. Network meetings on EL Civics, ASE/ABE/GED,
and Small Schools provide an arena for practitioners to
share resources and concerns.
A feature of the Central Valley PDC is the Small Schools
Network. Since October 2005, the Small Schools
Network has met on a bi-monthly basis and is comprised
of schools with an Average Daily Attendance (ADA) of
less than 100. One topic of discussion is meeting the
challenge of juggling administrative tasks of multiple
programs. Another topic is how agencies with a small
budget and few staff members address the special needs
of students.
In addition to network meetings, the Central Valley PDC
offers CALPRO workshops specifically designed for new
adult education administrators: The Just-in-Time
Leadership workshops on Smart Fiscal Management and
Key to Personnel and Legal Issues; Becoming a
Program of Excellence; and Creating an Agency-based
Professional Development Plan.
For more information, contact Jan Minot, PDC manager,
at 661-835-1855 or Jan_Minot@khsd.k12.ca.us, or go to
www.calpro-online.org.
Submitted by Jan Minot

Submitted by Lance Quintana

2006 PROGRAMS OF

EXCELLENCE AWARDEES

The California Department of Education (CDE)
recognized five exemplary adult education
programs as Programs of Excellence for 2006 at
the ACSA Adult Education Workshop on
September 28 in Sacramento. Identifying quality
programs is one of the most important functions of
the CDE. CALPRO manages the Programs of
Excellence from the application process to the site
visits. The CDE certifies and recognizes awardwinning programs by presenting Programs of
Excellence certificates, lapel pins, and flags.
Programs of Excellence offer examples of ways in
which practitioners provide quality service to adult
learners. By reviewing proven practices,
processes, and structures, other agencies may find
ideas for refining their own programs.

Following are the 2006 awardees:
Charles A. Jones Skills and Business Education Center
(Sacramento City Unified School District)
Program: Vocational Education
Recertification

Eureka Adult School
Program: English as a Second Language

Hacienda La Puente Adult Education
Program: Vocational Education

Metropolitan Adult Education Program (MAEP)
Program: Adult Basic Education

Stockton School for Adults
Program: English as a Second Language
Recertification
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Why Professional Learning Communities?
by Mary Ann Corley
A powerful form of professional development involves
participation in a Professional Learning Community (PLC).
Astuto et al. (1993) describe a PLC as teachers and
administrators of a school participating in and fostering a
culture of continuous inquiry and improvement. They meet
regularly, ask questions, focus on learning and on sharing their
learning, and implement changes based on new learning. Their
purpose, ultimately, is to enhance their practice and delivery of
services to students.
Research confirms the power of learning communities to foster
a sense of connectedness among staff, a shared mission and
purpose, and a collective striving toward positive change.
Rosenholtz (1989) found that teachers who felt supported in
their own learning and instructional practices were more
committed and effective than teachers who did not have
supports such as teacher networks for learning, sharing, and
problem-solving.
The literature cites five characteristics of professional learning
communities: supportive and shared leadership, collective
creativity, shared values and vision, supportive conditions, and
shared personal practice. Each is briefly described below.
1. Supportive and Shared Leadership
Organizational support and the sanction of administrators are
critical elements in the process of transforming a school into a
professional learning community. In a true PLC, administrators
are willing to share authority and decision-making with staff,
and they strive to facilitate the work of staff (Prestine, 1993).
2. Collective Creativity
Administrators and staff create community as they engage in
discussions about students and about teaching and learning,
as they identify related problems and challenges, and as
they brainstorm potential strategies to overcome the problems
and challenges. Griffin (cited by Sergiovanni, 1994, p. 154)
refers to these activities as inquiry, and Louis and Kruse (1995)
refer to them as reflective dialogue. Participants in this type of
collaborative discussion, brainstorming, and problem-solving
work apply new ideas in their practice and create positive
change.
3. Shared Values and Vision
In a PLC, administrators and staff work together to develop a
shared vision focused on student learning and then use that
vision to guide them in making decisions about teaching and
learning. Staff members who are involved in the process of
developing a vision will hold a mental image of that vision
before them as they work to enhance their practice, and all their
actions will be directed toward meeting goals in support of that
vision (Isaacson & Bamburg, 1992).
4. Supportive Conditions
For staff to meet regularly to discuss, learn, make decisions,
and engage in problem-solving, they must have optimal
physical conditions as well as possess appropriate human
capacities (Boyd, 1992; Louis & Kruse, 1995). Physical factors
and structures include time to meet, physical proximity of staff
to one another, well-developed communication structures,
schedules that reduce teacher isolation, availability of
resources, and policies that foster collaboration and provide
opportunities for professional development. Human capacities
include willingness to accept feedback and strive toward

improvement; mutual trust and respect among colleagues
participating in the PLC; and positive teacher attitudes both
toward students and toward change.
5. Shared Personal Practice
Peer observation is a norm of the PLC (Louis & Kruse, 1995).
When teachers visit their peers' classes to observe, take notes,
and provide feedback to one another, they learn, share, and
problem-solve together to improve their practice. The purpose
of peer observation is not to have teachers evaluate each other
but to encourage them to share, to learn, and to grow.
Outcomes of Professional Learning Communities
Hord (1997) cites, among others, the following results for staff
participating in learning communities:
• Reduction of isolation of teachers;
• Increased commitment and vigor;
• Shared responsibility;
• Creation of new knowledge about teaching and learners;
• Increased understanding of roles played in helping
all students learn;
• Teachers who are well informed, renewed, and inspired;
• Greater satisfaction, higher morale, lower absenteeism;
• Teachers improve more quickly;
• More likely to undergo fundamental change.
Hord (1997) also cites the following outcomes for students
whose teachers participate in PLCs:
• Decreased drop-out rate and "skipping";
• Lower rate of absenteeism;
• Increased learning;
• Smaller achievement gap.
During 2006-2007, CALPRO is placing an emphasis on
helping local agencies establish and sustain professional
learning communities among instructional staff. To apply for
the CALPRO Learning Community initiative, visit the News and
Events section at www.calpro-online.org.
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WHAT’S
THE WORD?

Learning Community for Site-based PD

The Field Speaks
This column features articles from our readers who share their
experiences, ideas, and success stories related to professional
development. CALPROgress invites readers to send their
articles to Amy Park at apark@air.org.

Field-based Research Initiative
When I saw the announcement for the field-based
research initiative, I decided that this project could be a
continuation of the work I had started in graduate school.
It could provide me an invaluable opportunity to
collaborate with other adult educators on a subject that
was important to me and allow me to share the results of
this collaborative inquiry with staff at my school.
My research question was, "What happens to student
persistence if adult secondary students are offered a
distance learning option when attendance in regular
classes is difficult or impossible?" The school has a
successful distance learning option in place for ESL
students and is attempting to expand the option for GED
students. As a pilot, we offered a few courses using text,
study packets, video, DVDs, and online instruction using
Lifetime Library.

Glenn Adult Program and Literacy Projects (GAP) is one of
eight programs participating in the Learning Community for
Site-based Professional Development initiative. We are a
rural, county administered adult program serving the greater
part of Glenn County (90 miles north of Sacramento) with a
population of just over 20,000. After participating in the study
circle on learner persistence, we wanted to build on our team
learning experience and find a way to make program
improvements. We chose goal setting as our focus because
we saw that student goals are a major factor in student
persistence, and we knew that we did not have a consistent
goal-setting process.
Helping students achieve goals starts from the first contact
with the program. Therefore, all levels of staff including
teachers from the ESL, ASE, ABE, and vocational programs,
literacy staff and adult education office staff as well as
administrators were invited to participate. We held three
planning meetings to discuss the professional development
process, goal setting, and our mission statement. In the first
meeting, it became clear that the broad levels of ability in the
classes and how to effectively help the low level students were
consistent issues across programs.
To address these issues, teachers and literacy staff are
working together to properly place and support students to
meet their goals and improve their skills at all levels. Teachers
must have consistent or compatible materials and must have
a transitional plan allowing students to move from program to
program comfortably. Students must have quality career
counseling and the ability to prepare long- and short-term
educational plans. To reach these objectives, we planned two
workshops. First, the local community college counselor will
present on college services and how they can support our
teachers in the goal-setting process. Second, the county office
staff will train our teachers on portfolio development to help
students establish their own portfolio showing progress toward
goals reached and work accomplished.

As a participant in the field-based initiative, I learned how
to use a form of inquiry to address the problem of student
retention in my classroom, to structure an inquiry
question, to effectively collect both qualitative and
quantitative data, to use interviewing techniques, and to
observe what goes on in my classroom with a more critical
eye. Journaling and field notes allowed me to add the
student voice to my research. I've come to understand the
importance of field-based research when working to
enhance and improve the educational experience of our Other strategies involve including goal-setting information in
the student handbook, developing a process for recording
students.
The results of my small study indicated that distance
learning supports increased learner persistence. Twentytwo students enrolled in distance learning for the period of
January 5 through May 10, 2006. The persistence rate for
this group was 82 percent, compared with persistence
data for the 2004 school year when persistence was
approximately 75-78 percent.
I now realize that my report is not an end to a research
project but the beginning of a new way to provide adult
students with an educational option that meets the
demands of their busy lives. This project is just a small
step in my own growth as a teacher and as a believer in
lifelong learning opportunities and second chances.

student goals and goal achievement, and establishing
individualized staff development plans based on the teacher's
self-assessment, individual teacher review of student
performance, and administrative observations. Teachers will
reflect on areas they would like to focus on for peer review and
will coordinate that process through our monthly meetings.
The final step will be to develop a matrix or crosswalk that
shows how materials in programs build and support each
other and learner goals.
In June, we held a wrap-up meeting to assess our progress
and plan for the upcoming year. We see the development of
this team as ongoing in bringing new staff into the
conversation and continuing to develop a strong program.

Joan Guerra
Fremont Adult School

Page 5

Susan Domenighini
Glenn Adult Program

Researchto-Practice
Bridging the Gap Between
Research and Classroom Practice
for Adult Learners and Educators
Last year, the U.S. Department of
Education selected California as one of
six pilot states for the Student
Achievement in Reading (STAR) initiative.
As a follow-up, the California Department
of Education and CALPRO are continuing
to disseminate materials and methods
from STAR and make them accessible to
practitioners to help adult learners
improve their reading skills.
CALPRO is developing three resources
targeted for ABE, GED, and ESL
teachers. First, CALPRO is conducting
study circle facilitator training on
research-based adult reading instruction
based on the National Center for the
Study of Adult Learning and Literacy
(NCSALL) guide. Second, staff is
compiling four research digests, each one
focusing on a major component of
reading: alphabetics, fluency, vocabulary,
and comprehension. Third, staff and
consultants are creating modules on
reading instruction for adults to be
offered in spring 2007 through the
regional
professional
development
centers. Look for announcements of
these resources on the CALPRO Web
site at www.calpro-online.org.

SAVE THE
DATE!
National Adult Education
Practitioner-Researcher
Symposium
Meeting of the Minds II
November 30 - December 2, 2006
Sheraton Grand, Sacramento
Register online at
www.researchtopractice.org
This newsletter is published
twice a year by CALPRO.
We welcome comments and
submissions of noteworthy items
related to professional development
in adult education and literacy.
Contact Amy Park at
apark@air.org,
or call 916-286-8846.

Calendar of
Upcoming Events
Sept. 27-29, 2006
Oct. 19-21, 2006
Nov. 10-13, 2006
March 25-28, 2007
April 12-15, 2007
May 3-5, 2007

ACSA Adult Education Conference (www.acsa.org)
California Literacy Conference (www.caliteracy.org)
California Library Association Annual Conference
(www.cla-net.org)
COABE (www.coabe.org)
CATESOL (catesol.org)
CCAE Conference (www.ccaestate.org)

MEET THE CALPRO STAFF
Three new Research Analysts
and a Technical Support
Associate have joined the
CALPRO
staff.
Albena
Alekova provides technical
support to the CALPRO Web
site and the online learning
system. Her background
CALPRO staff (l to r): Albena Alekova, Amy Park, includes Web development,
Mary Ann Corley, Catherine Green, Ellen Oka, and business administration, and
Sally Ianiro
information systems.
As a Research Analyst, Catherine Green coordinates CALPRO’s program of
online courses. She has trained teachers online since 1998 and has worked in
TESOL since 1984. Sally Ianiro coordinates the Programs of Excellence initiative
and the training of study circle facilitators on learner persistence. She has worked
in adult education for 20 years, most recently coordinating adult school ESL
programs and teaching credential courses for teachers at California State
University, East Bay. Amy Park conducts the study circle facilitator training on adult
reading instruction and coordinates the newsletter. She has taught ABE and has
assisted NCSALL researchers with a study on improving instruction for adult
readers.
As Principal Research Analyst and Lead Trainer for the National Reporting System,
Mary Ann Corley leads the staff as CALPRO Director. For the past 37 years, she
has worked in various capacities in adult education, from ABE, GED, and ESL
teacher and local program administrator, to Maryland State GED Administrator, to
Director of the National Adult Literacy and Learning Disabilities Center. Bringing 22
years of administrative experience, Ellen Oka, Executive Assistant, organizes the
Field Colleagues database, public relations materials, support to the professional
development centers, and statewide events such as the Leadership Institute
and Training of Trainers. Staff contact information is available online at
www.calpro-online.org/contact.asp.

RESOURCE CORNER
Practitioner Research Training: Research-based Adult Reading Instruction
National Center for the Study of Adult Learning and Literacy Study Circle Guide
www.ncsall.net/?id=1143
Applying Research in Reading Instruction for Adults: First Steps for Teachers
A Partnership for Reading Publication
www.nifl.gov/partnershipforreading/publications/applyingresearch.pdf
Skills for Health Care Access and Navigation
National Center for the Study of Adult Learning and Literacy Study Circle Guide
www.ncsall.net/?id=891
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