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As we prepare to go to 
press with this issue of 
CALPROgress, it seems 
fitting to reflect on the 
past six years of 
CALPRO services to 
the California adult 
education community. 

In 2001, CALPRO was launched with 
the goal of developing and conducting 
professional development that fosters 
research-based practices in adult 
education. Have we met our goal? 

We began with the Adult Education 
Leadership Institute, modifying sessions 
to include a research basis so that 
administrators who attend the institute 
could benefit from the latest research 
on administrative practices. As a result, 
participants receive research articles 
and attend presentations on topics such 
as the administrator as instructional 
leader, enhancing learner retention, 
using data to make programmatic 
decisions, community asset mapping, 
and many others. 

The first issue of CALPROgress in 2002 
included a research-based article about 
professional development; this is a 
tradition we have continued with each 
subsequent edition of the newsletter. 
We also began researching, writing, 
and producing research digests, 
summaries, and bibliographies on 
topics of interest to adult educators. 
With the four most recent digests on 
research-based reading instruction, we 
have produced 11 research publications. 
In addition, we have developed and 
published guidelines for facilitating 
discussion groups using these research 
publications. 

In 2004, we began a new professional 
development model: study circles. 
Using research articles and materials 
produced by the National Center for the 
Study of Adult Learning and Literacy 
(NCSALL), we began hosting study 
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Message from
the Director 

HIGHLIGHTS OF CALPRO ACTIVITIES FOR SPRING 2007 
This column lists the many and varied activities that CALPRO has recently 
accomplished as well as those that are in progress. 

Meeting of the Minds II Symposium 

On November 30-December 2, 2006, the California 
Department of Education (CDE), in collaboration with 
the American Institutes for Research (AIR), CALPRO, 
and the National Center for the Study of Adult Learning 
and Literacy (NCSALL) convened researchers, 
practitioners, and policymakers for the second 
Meeting of the Minds Symposium in Sacramento. The 
national adult education practitioner-researcher 
symposium provided opportunities for practitioners 
and researchers to engage in dialogue related to 
goals, accountability, efficacy, and efficiency in policy, practice, and research. 
The theme of the symposium was Systemic Change and Student Success: 
What Does Research Tell Us? 

John Comings 

State Superintendent of Instruction Jack O'Connell brought welcoming remarks 
at the symposium opening session. Consultant Wendi Maxwell of the CDE 
Office of Adult Education presented the organization and structure of the 
symposium. Two keynote speakers gave an overview of research related to 
adult education and literacy: Vice President Mark Kutner of AIR highlighted 
results of the health literacy survey from the 2003 National Assessment of Adult 
Literacy (NAAL), and NCSALL Director John Comings summarized findings of 
NCSALL-sponsored research of the past ten years. 

Bob Bickerton and Sandra Baxter 

A highlight of the symposium was the 
plenary session on research implications for 
policy at the national and state levels. 
Panelists were Cheryl Keenan, Director, 
Division of Adult Education and Literacy, U.S. 
Department of Education; Sandra Baxter, 
Director, National Institute for Literacy; Bob 
Bickerton, Senior Associate Commissioner 
of the Center for Lifelong Learning and 
Teaching, Massachusetts Department of 

Education; and Federico Salas-Isnardi, Texas Office of Adult Education. Hal 
Beder, Professor, Rutgers University, moderated the discussion. 

With the participation of more than 300 adult educators representing 22 states, 
the symposium brought many of the nation's foremost adult education 
researchers together with practitioners and policymakers. Sixty-seven 
practitioners from programs in California and other states worked in teams to 
facilitate the session discussions and to respond to the presentations. The 
symposium also had the support of the Outreach and Technical Assistance 
Network (OTAN), the California Distance Learning Project (CDLP), and the 
Comprehensive Adult Student Assessment System (CASAS). Symposium 
evaluation and session abstracts are available at www.researchtopractice.org. 
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circle facilitator trainings. To date, more 
than 80 programs across the state have 
conducted study circles on learner 
persistence and have identified 
strategies for enhancing persistence 
within their programs, and 40 programs 
have conducted study circles on 
research-based reading instruction. 

Also in 2004, CALPRO hosted the first 
Meeting of the Minds Symposium, 
bringing together practitioners and 
researchers in open dialogue about 
implications of research for practice, 
policy, and research. The success of the 
first symposium, as well as your requests 
for more events like this, prompted us to 
host a second symposium in 2006. 
CALPRO also established an electronic 
discussion list, Literacy Practice, 
Research, and Policy Connections 
(LPRPConnections) that provides a 
forum for practitioners and researchers to 
continue the dialogue. Currently, more 
than 900 individuals from California and 
other states subscribe to this list. 

In 2005, CALPRO initiated two new 
efforts: we offered mini-grants (1) for 
programs to participate in the 
Learning Communities for Site-based 
Professional Development, and (2) for 
teachers to participate in the Field-based 
Research Initiative on learner persistence. 
To date, 14 programs have attended 
training, established professional learning 
communities among their staff, and 
developed site-based professional 
development plans, and seven teachers 
conducted classroom research projects. 

Each year, CALPRO produces several 
new professional development workshop 
modules to be offered at Professional 
Development Centers (PDCs) across the 
state. For every module, we include a 
research basis as well as a list of 
references, selected resources, and Web 
sites for those who wish to learn more 
about the topic. 

CALPRO staff join me in thanking you for 
your responsiveness to the changes we 
have brought to professional development 
in the state. It has been an exciting 
journey these past six years. You have 
joined hands with us to enhance the 
quality of services delivered to adult 
learners. Hats off to each of you! We look 
forward to continuing the journey. 

Training-of-Trainers’ Institute 

Facilitators from across the state participated in CALPRO's Training-of-
Trainers’ Institute January 10-12, 2007, in Los Angeles. Fifty-six participants 
attended sessions of three new workshops: (1) Understanding the Adult 
Learner, (2) Research-based Adult Reading Instruction, and (3) Creating a 
Site-based Professional Development Plan. New trainers also attended a 
session on Presentation and Facilitation Skills. 

These new workshops are being offered at regional Professional 
Development Centers throughout the spring semester. For schedules and 
locations of free workshops, visit the calendar on the CALPRO Web site at 
www.calpro-online.org. 

Online Courses 

This spring, CALPRO launched two new online courses, Enhancing Learner 
Persistence and Organizing and Monitoring Instruction to Improve Learning 
Gains. CALPRO regularly offers three other online courses: Managing the 
ESL Multilevel Class; Designing Programs for Adults with Learning 
Disabilities: Awareness for Adult Educators; and Effective Lesson Planning. 
To date, 83 participants have successfully completed online courses. 
CALPRO also has trained 11 facilitators to teach online courses. For 
responses to frequently asked questions about online courses, visit 
www.calpro-online.org/onlinecourseFAQs.asp. 

Site-based Learning Communities 

On December 8-9, 2006, CALPRO conducted the first training of six 
participating programs in the 2007 Learning Communities for Site-based 
Professional Development held in Sacramento. Participating teams and areas 
of focus for their professional development plans include the following: 

• Bakersfield Adult School–focus on learner persistence and learner goal-setting 
• Grossmont Adult School/Helix Adult Center–focus on understanding the 


adult learner
 
• Martinez Adult Education–focus on quality services to adults with learning disabilities 
• Santa Clara Adult Education–focus on effective lesson planning 
• Vallejo Adult School–focus on learner goal-setting, lesson planning, and     


learner-centered instruction
 
• West Contra Costa Adult Education–focus on research-based reading 


assessments and instructional strategies 


Training focused on benefits of and strategies for establishing a professional 
learning community among staff members and steps for creating a professional 
development plan. Jacques LaCour from Oakland Adult Education, a 
participant in the 2006 Learning Communities initiative, spoke to this year's 
participants, detailing Oakland's efforts to establish a learning community and 
create a site-based professional development plan. 

CALPRO will hold two follow-up meetings in May: one for the 2006 Learning 
Community participating teams to discuss the implementation and evaluation 
of their professional development plans, and one for the 2007 Learning 
Community participating teams to review their draft professional development 
plans for the upcoming academic year. 
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New this year is the Bay 
Area Regional Trainers' 
"Get Together." Trainers 
met in February and had 
an opportunity to share 
tips to improve their 
facilitation skills. Another 
"Get Together" is planned 
for June 2007. We want 
to add to our cadre of 
qualified presenters, so if 
you are interested in 
becoming a CALPRO 
Field Colleague, please 
contact the center. 

The center also offers technical assistance for state 
and federal grant programs (e.g., application 
procedures, data collection, assessments, and 
reporting requirements). In addition, the Bay Area PDC 
houses a resource library of video and text material. 

For further information, please contact PDC Managers, 
Kathleen Jain at 510-883-5246 or Karen Barroso at 
510-489-2185 x209. 

Submitted by Kathleen Jain 

SPOTLIGHT ON CALPRO PROFESSIONAL DEVELOPMENT CENTERS 
Bay Area PDC 

CALPRO Bay Area 
Professional Development 
Center is a collaboration 
between the Berkeley 
Adult School and New 
Haven Adult School, 
Union City, providing a hub 
of professional development 
services for nine Bay 
Area counties. 

We support more than 10 
different network groups 
such as Adult Secondary 
Education, CBET, EL 
Civics, Community-based 
Organizations, Adults with Disabilities, Distance 
Learning, CTE, Learner Persistence, New 
Administrators, and ESL Coordinators.  Meeting dates 
can be found on our CALPRO Web site calendar at 
www.calpro-online.org. New members are always 
welcome! 

In September, we kicked off the season with two 
inspirational workshops by Laurel Pollard: Keep 'em 
Coming Back for More and Restore the Joy to Teaching. 

Bay Area Regional Trainers at “Get Together” 

Inland Counties PDC 

Inland Counties Professional Development Center 
serves San Bernardino and Riverside Counties. It is 
located at San Bernardino Adult School, the largest adult 
school in San Bernardino and Riverside Counties. 

Inland Counties PDC offers a variety of CALPRO 
workshops and collaborates with state professional 
organizations and leadership projects including OTAN, 
CASAS, CDLP, CCAE, and ACSA.  The PDC has been 
fortunate to have support from 44 adult schools as well 
as community colleges, county offices of education, 
state agencies, community-based literacy agencies, and 
correctional facilities and federal agencies in our region. 

The PDC offers many network meetings on topics 
related to WIA Title II/EL Civics, TOPSpro, CBET, 
Program Improvement, and Adult Ed Issues.  Marcia 
Lewis, Head Counselor of San Bernardino Adult School, 
stated, I like the Adult Ed Issues meetings. They're the 
most productive and informative meeting that I attend. 
We are on the monthly agenda for the ACSA meeting, 
which provides the PDC the opportunity to gather input 
from the 30-plus members about CALPRO activities. 

Lance Quintana, South Coast PDC Manager, and 
Annette Beck, Inland Counties PDC Manager 

Annette Beck, PDC manager oversees the daily PDC 
activities and encourages adult educators to attend 
workshops and network meetings and to stop by the 
Center to see the resources in our CALPRO Library. 
For up to date information, visit the Inland Counties 
CALPRO calendar at www.calpro-online.org. 

Submitted by Annette Beck 
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Online Professional Development for Adult ESL Educators 

Online professional development programs hold great promise 
for use with adult English as a Second Language (ESL) 
educators. If adequate attention is given to instructional design 
and content, such programs can help overcome geographic 
and time barriers and ease teachers’ access to relevant, 
personalized, and meaningful professional growth 
opportunities (Egbert & Thomas, 2001). Recent studies 
focusing on K-12 suggest that online professional 
development efforts can have a positive impact on teachers’ 
practices. Both Childs (2004) and Coffman (2004) observed 
that new skills learned through online professional 
development activities were transferred to the classroom, and 
Childs and Crichton (2003) found that teachers made changes 
in their practice as a result of online professional development. 

Roessingh and Johnson (2005) compared the challenges and 
benefits of teaching online courses with teaching the same 
courses in a traditional face-to-face setting. They found the 
quality of the students’ work in the two courses to be the same 
and predicted that online courses will increasingly have a 
place in professional development because they offer flexibility 
and choice, can help overcome physical barriers, and can 
provide an effective environment for promoting self-reflection 
and community among learners. Professional development 
programs for adult educators need to be more accessible, offer 
greater choices, and promote an “ethic of collaboration” 
(Marceau, 2003; Belzer, 2005). Online professional 
development seems poised to help in meeting these needs. 

A study looking at the benefits and problems surrounding the 
use of an online professional development resource site for 
teachers of English as a Foreign Language (EFL) found that, 
although the teachers were positive about resources on Web 
sites, they did not make frequent use of them (Kabilan, 2003). 
Given the large investments of time, money, and expertise 
necessary to design and facilitate courses online, the question 
remains: What can be done to encourage and assist teachers 
in the use of online professional development programs? A 
variety of factors contribute to teachers’ use of online 
professional development programs, such as the following: 

• Course Content and Design 
Online courses need to directly address teachers’ needs and 
learning goals (Smith, Hofer, Gillespie, Solomon, & Rowe,  2003). 

• Technical Support 
Teachers have a persistent, if hesitant, interest in  
technology for instructional purposes, but they often feel 
uncomfortable or ill prepared to use it in their teaching 
(Sabatini, Daniels, Ginsberg, Limeul, & Russell, 2000). 

• A Sense of Community 
A factor considered central to successful online learning is  
the learner’s sense of belonging to a community (Nunan, 2005). 

• Time and Incentives 
The key to ensuring teacher commitment in many ways 
goes back to the administrators, who are responsible for 
ensuring that teachers receive the time and incentives 
necessary to participate in professional development 
opportunities (Johnson & Summerville, 2004). 

Online resources and training offer adult ESL practitioners a wide 
choice of options for professional development: they are easily 
accessible and both time- and cost-efficient. Although online 
professional development can contribute to the lifelong learning 
experiences of adult ESL teachers, it should not be considered an 
easy solution to meeting professional development needs. There 
are challenges involved in designing and facilitating effective 
online courses or workshops. Administrators must avoid thinking 
that, after having set up or referred their teachers to a course, their 
responsibility has ended. Online professional development 
requires at least as much time and energy as traditional 
professional development, and teachers need to be compensated 
fairly for their time and participation. Although research on online 
professional development has expanded in recent years, studies 
focusing particularly on the needs, experiences, and outcomes of 
adult ESL teachers are still much needed. 

Original brief available at www.cal.org/caela/esl_resources/briefs/onlinepd.html. 

Excerpts from CAELA Brief, November 2005, by Julie Mathews-Aydinli, CAELA 
and Karen Taylor, Arlington (Virginia) Education and Employment Program (REEP) 
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The Field Speaks 

WHAT’S 
THE WORD? 

This column features articles from our readers who share their 
experiences, ideas, and success stories related to professional 
development. CALPROgress invites readers to send their 
articles to Amy Park at apark@air.org. 

Adult School Mini-Conference 

Fairfield-Suisun Adult School recognizes the importance of 
professional development to increase teacher proficiency 
and student learning. We have found CALPRO trainings to 
be exceptional. However, when only one or two teachers 
attend these trainings, the information participants bring back 
usually sits on a shelf. Research supports this observation 
and indicates that professional development activities that 
are not shared over time with colleagues in a collaborative 
setting are not put into practice in the classroom. Site-based 
professional development is critical to teachers’ learning, 
sharing, and changing practice. 

Last year, Fairfield-
Suisun Adult School 
tried something different. 
Three pairs of teachers 
attended three different 
CALPRO workshops, 
Enhancing Learner 

Persistence, Effective Lesson Planning, and Learner Goal 
Setting. After the workshops, they collaborated and 
condensed the material into a one and one-half hour 
PowerPoint presentations. The school was closed for the day 
while teachers attended The Big Three mini-conference. The 
mini-conference was complete with a flyer, registration form, 
binders, copies of PowerPoint slides, snacks, lunch, and 
even name tags and table gadgets. When the teacher-
presenters walked into the room, they said that they felt 
special. The day was truly wonderful as teachers–some of 
whom were little known to one another–presented just like in 
a "real" conference. Time was provided for questions and 
answers as well as discussion. 

To maintain the synergy created by the mini-conference, we 
asked teachers to sign-up for a study group the following 
year.  Although we have had problems continuing that effort 
for a variety of internal reasons, the mini-conference concept 
will be used again with some improvements to better effect 
change. Modifications would include holding the mini-
conference early in the school year, presenting only one or 
two topics, having an immediate sign-up for the study group, 
holding the first study group session that same day, and 
scheduling additional study group times for the entire year 
prior to the mini-conference. 

Vickie Good, Principal 
Fairfield-Suisun Adult School 

Study Circle on Adult Reading Instruction 

The most positive aspect of the study circle is the opportunity 
for teachers to sit and talk together about their teaching 
practices and reflect on what has been written about 
teaching. We have not had that kind of opportunity for quite 
a long time, and it has been good for us. It has created a new 
cohesiveness among teachers in the school, and the word is 
getting out that this is a good thing. 

Another positive aspect is the information on research itself, 
and learning how to access and use the various types of 
research-based information. Because we had to read the 
district’s recommended reading, we have become quite 
familiar with quantitative research. 

A third positive aspect is the stimulating discussions we have 
had in the study circle. We were not always in agreement, but 
we were able to talk about things with respect and agree to 
disagree cordially. 

Everyone that I talked to after the third study circle session 
left with a positive feeling about what we had accomplished 
and was looking forward to putting into practice some of the 
things we had discussed in the study circle. One teacher 
brainstormed some ideas for encouraging his adult students 
to read more in general. 

We ended the study circle with the recommendation that I 
spend more time exploring the NIFL Reading Profile Web 
site, use the tests on a sample set of students, plug in the 
information, and see how this might impact classroom 
teaching. In general, we liked the idea of developing reading 
profiles, but we were cautious about the amount of work this 
would entail for teachers and whether what we learned would 
justify the extra time spent on assessment and revised 
lesson planning. We may hold a fourth session to talk about 
the NIFL Web site and how we can use it. 

Overall, this has been a good experience for us. I am looking 
forward to seeing what teachers end up doing in the 
classroom. I hope other facilitators are having as successful 
a time as I have had. 

Steven Ewert, Teacher 
Fresno Adult School 

Congratulations to 
Thomas H. Brewer 
for receiving the 
COABE Outstanding 
Teacher of the Year 
Award. He teaches at 
Winterstein Adult 
School in 
Sacramento. Also 
shown is former 
Administrator 
Margaret Rogers, 
who nominated him 
for the award. 
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Symposium Scrapbook 

Research-
to-Practice 

Br idging the  Gap Between
Research and Classroom Practice 
for Adult Learners and Educators 

Calendar of Upcoming Events 

May 3-5, 2007 CCAE Conference (www.ccaestate.org) 

June 26-28, 2007 CASAS Summer Institute (www.casas.org) 

July 23-26, 2007 CALPRO Adult Education Leadership Institute 

September 26-28, 2007 ACSA Adult Education Meeting (www.acsa.org) 

October 26-29, 2007 California Library Association Annual Conference 
(www.cla-net.org)                               

During 2005-2006, the California 
Department of Education and 
CALPRO launched the Learning 
Communities initiative in which local 
agencies established professional 
learning communities and created 
site-based professional development 
plans. The question remains, "How 
effective is site-based professional 
development in changing teacher 
practice?" To address this question, 
CALPRO is conducting a study to 
measure the effectiveness of the 
learning communities initiative. In 
October 2006, Principal Research 
Analyst Natalia Pane of the American 
Institutes for Research (AIR) developed 
an online survey for participants to 
take about their experiences. 

At the Meeting of the Minds II 
Symposium in December 2006, Pane 
presented the summary of the online 
survey and an overview of the 
proposed study design. Several 
participating teams reported on their 
experiences during the session. 

Pane incorporated the results of this 
session into the interview protocols 
for the site directors and conducted 
interviews with coordinators. CALPRO 
will publish a report of the study 
results in June 2007. 

RESOURCE CORNER 

Adult Education Content Standards Warehouse 
Developed by American Institutes for Research for the U.S. Department of Education 
www.adultedcontentstandards.ed.gov 

Adult Literacy Research: Opportunities and Challenges 
National Center for the Study of Adult Learning and Literacy 
www.ncsall.net 

Changing the Way We Teach Math: 
A Manual for Teaching Basic Math to Adults 
National Office of Literacy and Learning, Canada 
www.nald.ca/library/learning/mathman/mathman.pdf 

How Do You Teach Content in Adult Education? 
An Annotated Bibliography 
National Center for the Study of Adult Learning and Literacy 
www.ncsall.net/?id=26#content 

Understanding Adult ESL Content Standards 
Center for Adult English Language Acquisition 
www.cal.org/caela/esl_resources/briefs.html 

Wendi Maxwell, Larry Condelli, and 
Carol Hirota engage in dialogue. 

Vanessa Sheared explains 
“giving voice” to learners. 

Gary Gleckman facilitates a 
discussion on numeracy. 

Cris Smith explains the results of a brief 
experiment conducted during her session. 

This newsletter is published 
twice a year by CALPRO. 

We welcome comments and 
submissions of noteworthy items 

related to professional development 
in adult education and literacy. 

Contact Amy Park at 
apark@air.org, 

or call 916-286-8846. 

Visit the CALPRO Web site 
www.calpro-online.org 

for professional development 
materials that link research to 

practice, including publications, 
information about CALPRO 

moderated discussion lists, and links 
to other online resources. 
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